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Summary of inspection findings   
1. Leaders promote pupils’ wellbeing effectively. They ensure that the school’s ethos and values are 

embedded in school life. Through a clear emphasis on honesty, responsibility, respect and kindness, 
leaders establish an environment in which pupils feel known, valued and supported. These values 
shape the positive relationships, pastoral systems and daily routines. This helps pupils to develop 
confidence in themselves and trust in others. 

2. Leaders and governors provide clear strategic direction. They maintain an effective culture of 
reflection and accountability. Working closely together, they ensure that Standards are met 
consistently, including the National Minimum Standards for boarding schools (NMS).

3. Leaders ensure that parents receive and have access to a variety of information about the school. At 
the start of the inspection, leaders had not updated the complaints policy to include the number of 
complaints for the previous year. This was resolved during the course of the inspection.

4. Leaders in early years are knowledgeable and effective. They implement high-quality professional 
development for staff. This enhances staff knowledge and understanding of how children learn. 
Leaders and teachers use this knowledge to ensure that there is an integrated cycle of planning for 
learning, teaching and assessment. Learning is skilfully adapted to meet children’s individual and 
wider needs. As a result, children are highly motivated. They learn purposefully through play and 
instruction. The curriculum promotes both their academic development and wider personal growth. 

5. Leaders provide a well-managed, positive and nurturing boarding experience for pupils. The clear 
routines and responsive pastoral support help boarders to feel safe and valued. They develop 
independence, confidence and resilience as a result.

6. Teaching is effective because teachers plan learning carefully. They adapt provision thoughtfully and 
draw on their good subject knowledge to motivate pupils and to support their good progress. Well-
judged and individualised feedback helps pupils to work purposefully as they improve their 
knowledge, skills and understanding over time.

7. Leaders have high expectations for pupils who have special educational needs and/or disabilities 
(SEND). Effective adaptations in the classroom ensure that these pupils’ needs are met. If further 
support is required, this is carefully planned through individual pupil profiles. These outline further 
support strategies and personalised learning targets. Profiles are carefully monitored and reviewed 
by leaders so that teachers have the most up-to-date information. The learning enrichment 
department provides effective individual and small-group support. This helps pupils who have SEND 
to focus securely on meeting their targets. As a result, they make good progress during their time in 
school.

8. Leaders ensure that pupils’ physical and emotional health are supported effectively through a 
cohesive and nurturing environment. Pupils benefit from a broad physical education (PE) and sports 
programme. This promotes their fitness, teamwork skills, resilience and self-confidence effectively. 
The personal, social, health and economic education (PSHE) programme and the relationships and 
sex education (RSE) programme support pupils’ emotional development. They gain the relevant 
knowledge and skills to prepare them for their lives now and in the future.
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9. Leaders promote a positive culture of pupils’ attendance. They ensure that parents understand the 
school’s procedures and expectations for all pupils to attend school regularly. At the start of the 
inspection, the attendance policy did not reflect the information shared with parents about who to 
contact if there are attendance concerns. The policy was amended appropriately during the 
inspection.

10. Leaders ensure that pupils’ social wellbeing is supported through a range of educational, co-
curricular and boarding opportunities. This means that pupils contribute constructively to the school 
community. Pupils demonstrate positive social skills, underpinned by a clear understanding of the 
school’s values. Through leadership roles, such as prefects, sports captains and as school council 
representatives, pupils develop responsibility, confidence and independence. They contribute well 
to school life and decision-making as a result.

11. Leaders provide a structured programme to help pupils and their families to prepare for senior 
schools. Pupils learn about life beyond school through information about different careers, including 
a careers fair. The programme for careers education is still developing. It does not yet consistently 
support pupils to understand the full range of options available to them.

12. Safeguarding is embedded securely in the school’s culture. It is underpinned by rigorous procedures, 
knowledgeable leadership and a shared understanding that concerns must be identified and acted 
on promptly. Leaders ensure that staff receive regular training, so they are confident about 
reporting processes. They maintain detailed safeguarding records which they use effectively to 
identify patterns of concern and to inform timely support.
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The extent to which the school meets the Standards

 Standards relating to leadership and management, and governance are met.

 Standards relating to the quality of education, training and recreation are met.

 Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

 Standards relating to pupils’ social and economic education and contribution to society are met.

 Standards relating to safeguarding are met.

Recommended next steps

Leaders should: 

 ensure that information on the school’s website is reviewed regularly so that parents can access the 
most up-to-date information about the number of complaints for the previous year

 ensure that information given to parents about the school’s attendance champion is routinely 
reflected in the attendance policy so that parents can easily make contact in the event of any 
attendance concerns

 enhance the careers provision for pupils in Years 7 and 8 so that they have further information about 
the range of options and pathways available to them.
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Section 1: Leadership and management, and governance
13. The school’s vision and values are well established. Members of the school community, governors, 

leaders and staff have a shared commitment to promoting all aspects of pupils’ development with a 
firm focus on pupils’ wellbeing. This is expressed through the school’s core values of honesty, 
responsibility, respect and kindness. These values permeate daily practice so that pupils understand 
how these principles guide their behaviour and learning.

14. Governors provide effective support and challenge for leaders, for example, through visits to the 
school and in meetings. Leaders present governors with a full annual audit, including their 
evaluation of improvement priorities. Consequently, governors maintain informed oversight of the 
school’s work, including effective policy implementation. They question leaders robustly about 
pupils’ progress, the impact of actions, and risk. Governors ensure that leaders have the knowledge, 
skills and understanding to fulfil their roles effectively. As a result, the Standards are met 
consistently.

15. Leaders are systematic in their approach to strategic planning. They incorporate the views of staff, 
parents and pupils in this process. Together with governors, they identify meaningful priorities. 
These include those linked to the school’s identity and culture, educational excellence and pupils’ 
wellbeing. Long-term strategy is translated into annual operational planning. Working groups focus 
on specific priorities, such as equality, diversity and inclusion. Leaders monitor progress closely 
through regular reporting and feedback. They adapt plans where required or when priorities change, 
considering both intended and unintended outcomes when reviewing actions. This reflective 
approach supports continuous improvement. Leaders are routinely responsive to the pupils’ needs.

16. Leaders place high priority on professional development. They provide weekly staff training sessions 
for both pastoral and academic development. This includes the sharing of effective classroom 
practice. Leaders use this time well to promote reflection, to enhance consistency and to support 
staff to refine their work. This culture of open reflection is underpinned by a willingness across 
leaders, staff and governors to critically consider what is working well and what could be improved.

17. Experienced and knowledgeable leaders in the early years implement effective plans to promote and 
improve the children’s learning environment. They provide high-quality professional development 
opportunities for staff. This enhances understanding of how children learn. Staff use this well, such 
as in developing programmes supporting learning through exploration and creative play. Leaders 
maintain a reflective approach to ensure that the provision remains effective and continues to 
underpin the school’s aims and values.

18. Pupils’ boarding experience is a carefully planned and well-managed extension to the school day. 
Leaders establish clear routines, consistent expectations and effective communication with families 
to create a smooth and reassuring experience for boarding pupils. They ensure that staff know 
pupils well so that pastoral support is responsive to individual needs. As a result, pupils feel safe, 
valued and confident in the boarding environment. They develop independence, social confidence 
and resilience. Leaders’ thoughtful oversight helps to sustain a warm and purposeful atmosphere in 
which pupils enjoy boarding and benefit from the wider opportunities it provides.

19. Governors maintain effective oversight of risk through a well-established risk register and regular 
strategic review. They consider both immediate and longer-term risks to the school’s operation and 
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future development. In doing so, they identify, evaluate and address potential risks in a systematic 
way. Leaders assess risks thoroughly and with appropriate attention to detail. They identify potential 
hazards and put suitable control measures in place. Their work reflects in-depth understanding of 
the school’s context and the need to review risks in light of changing circumstances, activities and 
provision.

20. Leaders ensure that parents are provided with, and can access, a variety of information about the 
school, including policies and contact information. They provide parents with written reports that 
contain detailed information about their child’s attitude, progress and attainment at school. At the 
start of the inspection process, the complaints policy did not include the most up-to-date 
information about the number of complaints for the previous school year. This, and some contact 
information missing from the attendance policy, was rectified during the inspection.

21. Leaders comply with the Equality Act 2010 by implementing and reviewing their accessibility plan. 
The plan is suitably detailed to consider how the school’s curriculum, physical environment and 
information are as accessible as possible. Recent actions include training for staff in supporting 
pupils who have SEND, and ensuring that fire evacuation plans have suitable consideration for 
pupils, staff and visitors with disabilities.

22. Leaders establish effective working partnerships with external agencies. They inform the local 
authority about pupils who leave or join the school at non-standard times.

23. Leaders have a suitable complaints policy which is shared with parents via the school’s website. 
Leaders provide opportunities for parents to raise concerns and complaints both informally and 
formally. Leaders follow suitable timescales for managing complaints and keep detailed records, 
including any actions taken.

The extent to which the school meets Standards relating to leadership and 
management, and governance

24. All the relevant Standards are met.
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Section 2: Quality of education, training and recreation
25. The school’s curriculum is broad and inclusive. Pupils’ academic, emotional and social development 

is at the centre of its provision. The school’s offer provides appropriate academic challenge for 
pupils and promotes their enjoyment, engagement and creativity in learning. Pupils build secure 
subject knowledge and develop key learning skills, such as independence, collaboration, 
communication and leadership. The school’s values of honesty, responsibility, respect and kindness 
are reflected through the curriculum, alongside a commitment to diversity, inclusion and the 
promotion of British values. The provision enriches pupils’ creative development and builds 
confidence through opportunities in music, art and drama.

26. In the early years, leaders promote a broad and thoughtfully structured curriculum to meet 
children’s developmental needs. Teaching reflects the school’s Froebelian, child-centred approach. 
Staff enable children to draw meaningful links in their learning and to develop their creativity. 
Teachers have a firm understanding of each child’s starting point. They plan to match children’s 
individual needs through a combination of play and direct teaching. They set and carefully monitor 
individual targets. Children make good progress as a result. Teachers are skilled at initiating high-
quality interactions to extend children’s thinking and promote language development. Children 
develop their literacy and numeracy skills well. They become more confident, independent and 
resilient. The curriculum prepares them effectively to transition to Year 1. 

27. Carefully planned teaching takes account of pupils’ different needs and aptitudes. Pupils make good 
progress over time. Teachers use their in-depth knowledge of what pupils know and can do. They 
draw on their secure subject knowledge to meet these needs. Pupils apply their learning through the 
range of methods teachers deploy, including discussion, role play and project work. These 
approaches capture pupils’ interest and deepen their understanding. The high expectations promote 
pupils’ positive behaviour and purposeful attitudes to learning. Teachers use verbal feedback 
effectively to guide improvement and to help pupils to understand how to develop their work 
further. Leaders provide opportunities for parents to review their child’s work and to gain an insight 
into their progress, through ‘look at my learning’ sessions. 

28. Leaders gather a useful range of information about pupils’ progress. Teachers track each pupil’s 
effort, progress and attainment. They identify pupils with gaps in their learning and provide timely 
academic support where needed. Leaders and teachers consider individual pupils’ wider 
achievement, reflecting deeply on how pastoral and academic profiles are interlinked. This means 
they also provide the most appropriate pastoral support for each pupil to enhance their learning, 
such as through developing a pupil’s self-esteem. Leaders use the range of assessment information 
to evaluate and refine teaching and learning quality. A recent working group, for example, honed 
the curriculum for mathematics to promote pupils’ greater depth of understanding. 

29. Leaders are systematic in identifying pupils who have SEND. They ensure that support is informed by 
a broad range of evidence, including assessment information, classroom observations, parental 
views and advice from external professionals where appropriate. Leaders and teaching staff work 
collaboratively to build an accurate understanding of pupils’ aptitudes and needs. This is 
communicated effectively to staff so that they can adapt provision thoughtfully from the outset. 
Where pupils require additional help, individual learning profiles and the school’s ‘stepping stones’ 
approach provide clear strategies and reasonable adjustments. Regular and thoughtful reviews 
ensure these adjustments are effective. 
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30. Leaders identify and support pupils who speak English as an additional language (EAL). They 
establish pupils’ starting points to determine whether any additional support is needed. Provision is 
tailored appropriately from an early stage. Where necessary, personalised targets in reading, 
writing, speaking and listening help to focus support. Leaders continue to monitor pupils’ progress to 
ensure that emerging needs are identified promptly. Teachers demonstrate confidence in adapting 
their planning and classroom practice for pupils who speak EAL. This contributes well to pupils’ good 
progress.

31. Boarding leaders support pupils’ learning by providing a structured and purposeful extension to the 
school day. The routines, quiet time and ready access to adult support help boarders to feel settled 
and prepared for the demands of school life. Alongside this, a varied programme of recreational 
activities ensures that boarding remains enjoyable and balanced for boarders, as well as giving them 
sufficient time to relax and socialise with peers. 

32.  A wide range of clubs and activities, such as gardening, table tennis and debating, support pupils to 
discover new interests. Leaders are responsive to pupils’ views, for example, in the introduction of 
badminton and basketball clubs following a pupil survey. Through regular participation in clubs, 
pupils develop confidence, teamwork and social skills. They benefit from the enjoyment and sense 
of belonging that these shared activities promote.

The extent to which the school meets Standards relating to the quality of education, 
training and recreation

33. All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional 
wellbeing
34. The school’s emphasis on respect is reinforced consistently through the school’s values and the 

example set by adults. This helps pupils to develop their moral understanding through listening to 
others, treating different views fairly and being respectful in their interactions.

35. Pupils’ spiritual development is supported through regular opportunities for prayer and mindful 
practice. Leaders weave prayer into school life, including after meals and during assemblies. This 
helps pupils to engage with moments of gratitude and collective reflection. Pupils take part in 
regular, often pupil-led, mindfulness sessions. They are encouraged to reflect on what brings them 
joy to deepen their awareness of the people and the world around them.

36. Leaders promote confidence by valuing pupils as individuals. This focus is underpinned by the 
school’s message that ‘we are visible and we belong’. Staff reinforce this message through regular 
positive feedback and recognition of effort and achievement. Leaders provide opportunities, such as 
‘something which interests me’ assemblies. Pupils speak with assurance. They take pride in sharing 
their passions. The school’s consistent focus on resilience encourages pupils to see effort as an 
important part of success and mistakes as opportunities for learning. As a result, pupils grow in 
confidence. They develop a positive sense of themselves as learners and members of the school 
community.

37. The school’s effective PSHE programme enables pupils to develop a secure understanding of mental 
health and emotional wellbeing. Teaching helps pupils to understand how factors such as sleep, 
nutrition and relationships can affect their daily lives. Pupils take part in mindfulness sessions at the 
start of teaching times and during ‘wellbeing Wednesdays’. They develop their emotional regulation 
and reflect on how to show resilience in these sessions. 

38. In the early years, staff promote children’s personal and emotional development effectively through 
warm relationships and carefully structured support. Children learn to manage feelings through 
listening to stories and discussions about how different emotions feel. Teachers provide regular 
encouragement so that children develop confidence, independence and a positive sense of self. 

39. Leaders ensure that pupils develop a secure understanding of physical health through a well-
planned programme. This links exercise, nutrition, sleep and personal hygiene with wider wellbeing. 
Leaders provide regular opportunities for pupils to participate in games, swimming and athletics as 
part of the PE and sports programme. Pupils appreciate the value of physical activity in promoting 
fitness and positive mental health as a result. Leaders ensure that these messages are reinforced in 
both day and boarding provision, so that pupils understand the importance of healthy routines and 
informed food choices. 

40. Teachers in the early years focus on promoting children’s physical development. They ensure that 
children are physically active, through activities such as playing inside and out, climbing on 
apparatus and riding bikes. Children develop their fitness, co-ordination and stamina through 
activities in the woodland learning environment, swimming, dance and PE. 

41. The RSE curriculum is effective at enabling pupils to develop an age-appropriate understanding of 
positive relationships, puberty, body image, and how to stay safe. Teaching sensitively addresses 
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themes such as how consent applies to pupils’ lives. Lessons provide regular opportunities for pupils 
to ask questions in a supportive environment. Staff address misconceptions and respond 
thoughtfully to pupils’ emerging needs. 

42. Leaders establish clear expectations for managing behaviour and bullying. These expectations are 
rooted in the school’s values of honesty, responsibility, respect and kindness. Staff apply policies and 
procedures with suitable consistency. Leaders maintain detailed records, monitor incidents carefully 
for patterns and respond promptly when concerns arise. They support both those affected and 
those whose behaviour falls short of expectations. As a result, pupils conduct themselves positively 
in lessons and around the school. They show manners and kindness in their interactions with others.

43. Leaders ensure that the site is maintained appropriately through regular checks and audits. They 
follow up recommendations and maintenance issues in a timely fashion. They ensure that fire safety 
is promoted through commissioning a fire risk assessment, as well as testing and servicing fire 
protection equipment. They conduct regular fire drills, including during the night for boarders. 

44. Leaders provide effective first aid provision for day and boarding pupils through an organised and 
suitably equipped medical room. They ensure that staff have suitable first aid training, including 
paediatric first aid training for those working with early years children.

45. Leaders ensure that boarding provision promotes pupils’ wellbeing. The boarding house is clean, 
comfortable and well maintained. Leaders ensure that boarders’ physical health is promoted 
through access to appropriate medical care and a range of activities. They provide a variety of 
nutritious food options to suit boarders’ tastes and dietary requirements.

46. Leaders organise effective supervision of pupils, including during the school day and through the 
evening and night for boarders. In the early years leaders adhere to required supervision ratios and 
procedures, including when children are eating and drinking. 

47. Leaders ensure that they have suitable admission and attendance registers in line with statutory 
guidance. They review attendance data and liaise well with the local authority. They inform parents 
about who to contact should there be any attendance concerns. At the start of the inspection 
process, the attendance policy did not reflect the information that has been shared with parents. 
This was remedied during the course of inspection.

The extent to which the school meets Standards relating to pupils’ physical and mental 
health and emotional wellbeing

48. All the relevant Standards are met.
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Section 4: Pupils’ social and economic education and contribution 
to society
49. Leaders prepare pupils for life in British society through a programme that develops their 

understanding of concepts such as democracy and the rule of law. In PSHE, pupils learn how 
democratic systems operate in the UK. They consider what these principles mean both nationally 
and within the school community. Opportunities to take part in the school council, debating 
activities and elections for house and class representatives enable pupils to experience 
representation, discussion and decision-making in practice. Their understanding is enhanced 
through learning about governance and visits to the Houses of Parliament. Pupils develop a clear 
appreciation of why rules matter, beginning with class charters agreed at the start of the year and 
extending to behaviour expectations and sanctions. This understanding is linked thoughtfully to 
wider legal principles, such as age restrictions for alcohol and the use of social media.

50. Leaders ensure that pupils develop a growing cultural understanding. In religious education, pupils 
learn about different faiths and beliefs, supported by pupil-led assemblies about religious 
celebrations. Events such as International Day and Black History Month further help pupils to 
appreciate and celebrate the cultures of others. Pupils encounter diverse role models and texts that 
reflect a wide range of backgrounds and experiences. Additional opportunities, such as the ‘beliefs 
and beyond’ club and thoughtful work in school commemorations, including reflection on women’s 
role in war during Remembrance Day, deepen pupils’ understanding of culture. The school’s wider 
commitment to the message that ‘we are visible and we belong’ helps pupils to recognise the value 
of each individual and to approach difference with respect.

51. Leaders promote pupils’ engagement with the local community. They ensure that charitable 
involvement and service are important aspects of school life. Through carefully planned 
opportunities, pupils contribute to the wider community, for example, through visits to local care 
homes and residential communities, remembrance activities, fundraising initiatives and support for 
local charities. Leaders encourage pupils to take responsibility for these activities, including through 
charity representative roles and pupil-led ideas for fundraising. This helps to develop pupils’ 
confidence and empathy. These opportunities align with the school’s values and contribute 
positively to pupils’ personal development by deepening their understanding of social responsibility 
and the importance of making a constructive contribution to society.

52. Leaders provide opportunities for pupils to take on roles of responsibility to promote confidence and 
leadership skills. These roles also develop pupils’ sense of responsibility and service to the school 
community. Many roles, such as boarding prefects, house captains, representatives for school 
council and prefects for pre-prep, involve older pupils mentoring younger pupils. This creates an 
environment in which older pupils become role models. They assist younger pupils to develop their 
social skills, support their learning in how to behave respectfully towards others and enhance their 
understanding of the difference between right and wrong.

53. In the early years, staff create a calm and purposeful environment in which children learn to interact 
positively with others and to become thoughtful members of the community. Daily routines, shared 
play and well-chosen group activities help children to listen carefully, take turns and  collaborate 
with increasing confidence. Adults model courteous language and respectful behaviour consistently. 
They intervene sensitively to help children to understand others’ feelings, to resolve minor 
disagreements and to include one another in play. As a result, children develop secure relationships, 
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show consideration for their peers and begin to understand the importance of fairness, kindness and 
co-operation.

54. Leaders provide suitable opportunities for older pupils to begin thinking about future pathways and 
senior schools so that they can make informed choices about the next stage of their education. 
Pupils are supported through discussion, information sessions, transition advice, examination and 
interview preparation. They are well prepared both academically and personally for moving on to 
their senior school. Careers guidance is provided through PSHE lessons and through a careers fair 
where parents share insights into their own professions. However, careers education is not as well-
developed and planned as other aspects of the curriculum. This means that pupils do not 
consistently gain a broad understanding of the range of opportunities beyond school. 

55. Pupils develop a practical understanding of economic wellbeing through the carefully structured 
PSHE programme. This prepares them effectively for the next stage of their lives. Pupils learn about 
budgeting, saving and the role of banks and building societies. They consider how wider economic 
events, such as wars overseas, can affect everyday life. Links with mathematics deepen pupils’ 
financial understanding, for example, through work on money and the stock market. Pupils have 
opportunities in design technology to create products for sale at the school fair. In doing so, they 
develop their understanding of enterprise and the principles of profit.

The extent to which the school meets Standards relating to pupils’ social and economic 
education and contribution to society

56. All the relevant Standards are met.
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Safeguarding
57. Governors and leaders prioritise the school’s robust safeguarding culture. Pupils’ welfare is 

prioritised so that concerns are identified and acted on without delay. Staff understand that even 
minor concerns should be reported and recorded so that leaders can build a comprehensive picture 
of pupils’ needs. This joined-up approach ensures that pupils and families receive timely and 
appropriate support when required.

58. Governors provide effective oversight through a regular review of safeguarding policy and practice. 
They meet with the safeguarding team to provide appropriate challenge and support for the school’s 
actions and reasons for decisions taken. They scrutinise safeguarding reports in governors’ meetings 
and talk to staff and pupils about safeguarding. Their checks mean that safeguarding procedures are 
well understood and rooted securely in the required statutory guidance. 

59. Safeguarding training for staff is regular and appropriate. Staff understand current safeguarding 
expectations. They respond with confidence when concerns arise. Leaders use induction, whole-staff 
updates and ongoing reminders to reinforce procedures. Staff know how to recognise signs of risk, 
record concerns clearly and escalate matters without delay. This includes concerns relating to pupils 
or adults working at school. The consistent approach to professional development supports a shared 
understanding of safeguarding responsibilities across the school, including boarding and early years. 
Procedures are implemented with care and in the pupils’ best interests.

60. Leaders with responsibility for safeguarding are knowledgeable and suitably trained. They fulfil their 
roles effectively. They provide appropriate support and advice for staff about any concerns relating 
to pupils. Staff demonstrate suitable awareness of local contextual risks and take appropriate steps 
to mitigate these. They work confidently with external agencies. This includes making referrals to 
children’s services and the local authority designated officer when necessary. Safeguarding records 
are transferred promptly when pupils move on from the school.

61. The well-embedded safer recruitment practice means that all pre-employment checks are 
completed for adults working at school. Checks are suitably recorded on the single central record of 
appointments (SCR). Governors have appropriate oversight of safer recruitment. They conduct 
appropriate periodic checks on the accuracy of the SCR and associated staff files.

62. Leaders implement effective internet filtering and monitoring systems which are tested regularly. 
These systems are centrally managed effectively. Pupils’ use of school devices is overseen both in 
school and when they take their school device home. PSHE and computing lessons enable pupils to 
develop their understanding of how to keep safe when online. They learn, for example, not to share 
personal information and how to deal with online bullying.

63. Leaders ensure that safeguarding practices are well understood by pupils. As a result, pupils have a 
clear understanding of who they can approach for support, including their ‘trusted adult’ members 
of the safeguarding team. An independent person offers further support for boarding pupils. Pupils 
know that they can access additional help through the school’s wellbeing centre.

The extent to which the school meets Standards relating to safeguarding

64. All the relevant Standards are met.
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School details
School Feltonfleet

Department for Education number 936/6090

Registered charity number 312070

Address Feltonfleet
Byfleet Road
Cobham
Surrey
KT11 1DR

Phone number 01932 862264

Email address office@feltonfleet.co.uk

Website www.feltonfleet.co.uk

Proprietor Feltonfleet School Trust Limited

Chair Mr Keith Harrington

Headteacher Mrs Shelley Lance

Age range 3 to 13

Number of pupils 426

Number of boarding pupils 80

Date of previous inspection 14 to 15 June 2023
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Information about the school
65. Feltonfleet is an independent co-educational day and boarding preparatory school, located in 

Cobham, Surrey. The school comprises: pre-prep, for three- to seven-year-olds; and prep, for seven- 
to thirteen-year-olds. The school is a charitable trust with governance provided by the trustees. 
Since the previous inspection, a new chair of governors started in January 2026.

66. Boarding is available for pupils in Year 3 upwards on a weekly or flexi-basis. There is one boarding 
house which separately accommodates male and female boarders in the main school building. 

67. There are 62 children in the early years with one Nursery and two Reception classes.

68. The school has identified 119 pupils as having special educational needs and/or disabilities. 
Currently, there are no pupils in the school with an education, health and care plan.

69. The school has identified English as an additional language for 64 pupils.

70. The school states its aims are to deliver a well-rounded curriculum that emphasises holistic growth, 
learning excellence, and the development of versatile skills to prepare pupils for the future.
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Inspection details
Inspection dates 11 to 13 May 2026

71. A team of six inspectors visited the school for two and a half days.

72. Inspection activities included:

 observation of lessons, some in conjunction with school leaders

 observation of registration periods and assemblies

 observation of a sample of extra-curricular activities that occurred during the inspection

 discussions with the chair and other governors

 discussions with the headteacher, school leaders, managers and other members of staff

 discussions with pupils

 visits to the learning support area and facilities for physical education

 visits to the boarding house accompanied by pupils and staff

 scrutiny of samples of pupils’ work

 scrutiny of a range of policies, documentation and records provided by the school.

73. The inspection team considered the views of pupils, members of staff and parents who responded 
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

 The Department for Education is the regulator for independent schools in England.

 ISI is approved by the Secretary of State for Education to inspect independent schools in England, 
which are members of associations in membership of the Independent Schools Council.

 ISI inspections report to the Department for Education on the extent to which the statutory 
Independent School Standards, the EYFS statutory framework requirements, the National 
Minimum Standards for boarding schools and any other relevant standards are met. 

 For more information, please visit www.isi.net.

Independent Schools Inspectorate

CAP House, 9-12 Long Lane, London, EC1A 9HA 

For more information, please visit isi.net




